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NOTE: This document provides the questions raised during the workshop with a summary of some of the key ideas raised during the discussions.
Question 1: Are there different models of academic advising?

Yes, there are many different models. For instance in Community Studies every full-time faculty member, including sessional teachers, act as advisors. Every student is assigned to an academic advisor early on in the semester and the students are informed of their advisors as early as possible. Predominantly this leads to one-on-one advising. Some larger parts of the department have group sessions, rather than one-on-one, or email or online discussion groups.

Question 2: What about attendance and advising?

In some areas, attendance is used as an indicator. For instance, if a student’s attendance has been low within the first three or four weeks, an advisor will then contact that student. This is used as a non-invasive first-contact with students and has proven to be a good intervention.

Question 3: What about low attendance later in the semester?

The same approach would be taken as in number two, but done in an equally supportive way to see if any help can be provided to the student. Again, the importance of attending classes would be underlined.
Another key issue is making certain that there is a reason for students to attend class: 
that courses are not perceived as being strictly online, for instance tests and assignments available on Blackboard, and making certain that classes are meaningful.

Question 4: How do you encourage participation?

Build in assignments and participation activities – perhaps on random days – that count as part of the final mark. In some departments, a built-in 10% attendance mark is applied.

Question 5: What do you say to a student who is not doing well with a Gen Ed course?
Use Blackboard tracking system to see if student is even logging on, or how often they spend on Blackboard. Then provide suggestions – work plan, counseling, support, and so on – to help student be successful in the course, if possible.

Question 6: What is the difference between counseling and advising and what are the boundaries

Students tend to see counselors for three reasons: academic, vocational, and personal.

When students go to counseling for academic reasons and seems to be having many difficulties, often the students are then sent on to the Centre for Students for Disabilities for testing. If a student has vocational or career concerns, and feels perhaps that he or she is not in the right program then counseling will undertake career assessment testing. Personal counseling can involve an extremely wide range of concerns and problems.
Question 7: I have been kicked out of my home, and my boyfriend is abusive. Is there a room in residence available?
Emergency shelter in residence is not really suggested as the residence is not set up for this. This student is obviously in crisis and advisor should send student to counseling where they can in turn contact an emergency shelter and provide other support. Counseling has access to emergency funding that can be used in these kinds of situations.

Question 8: If a situation like #7 did arise during an advisor’s conversation with a student, can the student see an advisor immediately?
Yes, there is an emergency walk-in system.

Question 9: Would a department/program/advisor be sent any information from counseling if a student has a crisis like #7, unknown to an advisor or program, particularly if it involved the student missing classes? 
Counseling has a confidentiality policy; however students can sign a release form so that counseling can let the department/advisor know. Counselors also encourage students to keep their departments informed if the students will need to miss classes for personal reasons.
Question 10: What about learning disability issues?
Watch for patterns, for instance a student is struggling and receiving low grades. Then perhaps suggest the student to get counseling and/or testing, for instance in the Center for Students with Disabilities. Flagging and supporting students with difficulties can lead to good results. A struggling journalism student - who after testing was identified as dyslexic - was able to modify his behavior to succeed not only academically but also professionally.
Question 11: What about students who do have CSD accommodations but do not choose to use them?

Sending a student to counseling can sometimes also help remove the stigma of being labeled as someone with disabilities. There are accommodations at the College for students with disabilities should take full advantage.

Another approach is to have students write a short piece on themselves as a diagnostic. If it appears that a student is struggling, then talk to the student in order to encourage them to seek help and support.
Question 12:  What is the link between advising and student retention.
There are no exact statistics as yet at Algonquin, however if a student moves to another department it is shown as a loss to the original program. Sometimes a program just looses students to life. Students who have no connection, a sense of isolation tend to slip away. Certainly advising provides a connection, and system to monitor students reduces attrition. A buddy system, students encouraged to help each other to work together and pool resources, can also be effective at reducing attrition.

Question 13: Is there one system at the College that links a student to an advisor.

Students often do not know what the term “academic advisor” means. In many cases the coordinator is also the academic advisor. There is also a list of coordinators available on the College’s web site. There is no one system at the college to link students with advisors. One of the goals of AALC is to move towards having a college-wide system.
A suggestion was made of posting, on office doors, student testimonials in support of academic advising in order to inform other students of the benefits.

A form letter used in Community Studies (also available on the AALC website) is given to each student to advise them of their coordinators. This letter explains who the coordinator is and students sign it. Students get a copy and another goes in their files.

Question 14: The AALC Website is for faculty. Is there an equivalent one for students?
Not yet.

Question 15: A student tells you that another student was cheating on a test. What can you do?

First make sure it is not an honest mistake. Set up the room/test area so that students are spread apart, i.e. 40 students in a room for 80, or mix the students in the exam space (such as the cafeteria) so they are not sitting next to a student from the same class. 
Another consideration is that perhaps it is not an isolated cheating event and may be part of a series. The difficulty is proving it.

Question 16: What to do with the student who saw cheating?
Empathize and thank him/her for brining the information forward. Encourage ethical action, an also that the student (in the future) to identify the situation at the time. After the fact it is often impossible for much to be done.

Avoid administering a test while sitting down, move around, post rules, be consistent, be strict, no-nonsense - this is to the advantage of students who do study hard. 

Question 17: Is there any move afoot within the College to standardized expectations for academic advising at the college?

Four retention initiatives in 2007-2008 were identified to receive funding. The third was academic advising. The AALC hopes and wants input, to move towards a clearer college-wide definition of who an academic advisor is. Also, if a faculty member is an academic advisor, how is that recognized? Or if a faculty member is not officially an academic advisor, then what should be expected of him/her?
Question 18: Should only those identified as academic advisors provide advising?
Each school has invented its own model, for example in SAT coordinators are also academic advisor; however, often students are not getting advising. Sometimes the question may be proactive advising versus reactive. An open door policy works in smaller programs. Perhaps larger programs need another model such as Community Studies. Faculty should consider talking to their chair in order to include academic advising as part of a teacher’s weekly schedule, for instance at least two hours per week.
Question 19: What do you do with students who do not seem to have the language skills to succeed in a program?
ESL students can get one-on-one peer tutoring. This tutoring is subject-specific. Level 8 ESL students and even grade 12 graduates sometimes do not seem to have the skills needed to succeed in some programs. Entry level testing can help make sure that students have the skills they need, but this tends to be used in programs that are over-subscribed.

