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An advising program seeks to foster links and a sense of connection with the student's professional interest area and the people in it (faculty, workers, etc.).  Integration of students in the social and academic fabric of the institution has been identified as a key retention factor in early studies by Astin (1975) and in more recent work by Tinto (1994, 1996 and 1998.) 

Much as a coach strives to build individual resolve and team spirit, the faculty advisor seeks to inspire confidence in personal ability by enhancing a sense of belonging.  The advisor as coach is ahead of the game, draws on a common sense of purpose and uses individual strengths to build winning scenarios for all the players.  In partnership with other college resources, the advisor represents an integral component in post secondary education.  Just as coaching is critical for professional sport, advising is central to the education process.

Some of the key words in the coaching dictionary are: motivation, inspiration, teamwork, connection, camaraderie. As both coach and teacher, the advisor knows the basic motivating attitudes:

- Identify clear goals that allow the student to set up concrete, clear, positive scenarios.

- Offer frequent encouragement by showing positive regard.

- Anticipate a gradual learning process.

- Provide (near) immediate feedback and receptivity to feedback through active listening.

The advisor as coach also has a powerful tool in his or her ability to want to help, to build a climate of openness and trust. This basic desire to reach out allows advisors to lay the foundation for further integration of students into the college environment.

The meaning of advising as coaching can be conveyed through a model which integrates three basic notions. First, advising as coaching fosters ongoing growth and development.  Advisors understand student characteristics and developmental stages (O'Banion, 1972).  Advisors are important to an early warning system and contribute to prevention.  Thus, advising stems from a developmental model or viewpoint.

Secondly, advising as coaching is based on integration of resources.  Students access five types of resources, including advisors, all of which work together to propel students along a developmental path (see Figure 1 on page 6).  Rather than working in isolation, college resources should  promote partnership in steering students to appropriate services and assistance.

Thirdly, and most importantly, advising as coaching operates on the assumption that students are at the center of college activity.  Using a student-centered approach means viewing the student holistically as well as integrating institutional and student development (personal growth) objectives such as lifelong learning, personal autonomy, and job skills.  Advisors confirm students in their ability to self-develop.  Consequently, advisors view and approach students as individuals rather than as marking or funding units.

Finally, three overriding processes can be delineated:

- Favouring accomplishment in students by providing encouragement. 

- Helping students develop autonomy and initiative by fostering responsible behaviour.

- Envisioning excellence in learning by nurturing students' drive to succeed.

Students invest teachers with the power of superior knowledge and the right to evaluate (judge); therefore, teachers are in a position to tap enormous reserves of energy and initiative in students.  Just as coaches and good teachers inspire performance, advisors can encourage students to rise up to meet expectations.  Harnessing this potential will allow students to develop as individuals and will assist the institution in achieving its mission to provide high quality learning experiences.
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